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Criteria for Recognition of Classroom Teachers in Secondary Mainstream Education

Attributes and Skills Required by Teachers working with Pupils with Dyslexia

· are sensitive to the presenting signs of dyslexia

· have high expectations of pupils with dyslexia

· accept that all pupils are entitled to broad, balanced, relevant and differentiated curriculum, including the National Curriculum 
· contribute to school approach to meeting the dyslexic needs of pupils with SEN including collaboration with other professionals

· willingness to adapt teaching strategies to changing circumstances and in response to new ideas

· to demonstrate best practice and work alongside other teachers to increase their confidence and competence in teaching pupils with dyslexia

· willingness to work with parents/carers and pupils to secure partnership in the learning process

When teachers with additional expertise are promoting access to the curriculum they will:

· be familiar with the use of a counselling approach when dealing with dyslexic pupils

· be aware of how stress and emotional factors can affect learning

· ensure access to National Curriculum for pupils with dyslexia

· contribute to the setting and achieving of IEP targets as appropriate

· collaborate with specialist teachers and others to agree on programmes which reflect IEP targets and arrangements for monitoring

· understand and apply the process of differentiation in teaching and learning

· monitor the use of effectiveness of appropriate teaching resources, ensuring that they contribute to the achievement of intended outcomes

· evaluate the extent to which curriculum planning and teaching result in discernible progress for dyslexic pupils.

30 hours contact time course (optional 10 CAT points) 10 x 3 hour sessions

Learning Outcomes

1
An awareness of dyslexia and its manifestations

· definitions 

· identification of Dyslexia

· sub‑type theory and implications

· theories of causation

· other SpLDs. 

2
A knowledge of normal learning behaviour

· different learning styles
· multiple intelligence
· metacognition
· effects of stress on learning
3
An outline knowledge of the processes of language acquisition and the structures of spoken and written language 

4
An understanding of methods of identification and assessment of learners with difficulties in reading, spelling, writing and mathematics.

5
A knowledge of screening measures suited to secondary learners 

6
An outline knowledge of current legislation concerning learners with special educational needs.

7
An understanding of professional assessment reports by Educational Psychologists

8
An understanding of structured, sequential, multi‑sensory teaching procedures

9
An awareness of how ICT can assist learning

Taught Input

1
Introductory

What is dyslexia

Nature of difficulties

Current research into the biological bases of dyslexia theories

Other obstacles to learning eg emotional and stress factors

Other SpLDs – including numeracy

2
The nature of reading


Models of reading development


Breakdown in reading development


Phonological deficit


Other obstacles in learning to read


Factors affecting the reading process, accuracy and comprehension


Range of reading skills


When automaticity fails to emerge


Checking for suspected reading difficulties

3
Oral language and other factors


Structure of spoken language


Development of spoken language


Relationship between spoken and written language


More phonology


Memory


Attention


Strategies to help learners

4
Spelling and Writing


Range of difficulties at KS3 and KS4


Task analysis 
-  spelling





-  kinds of spelling


Task analysis – writing (practical activities, looking at examples


Why is writing so difficult – (includes confidence)


Disparity of spoken and written language


Motor skills


Introduction to appropriate materials to aid written work

5
Assessment


Observation – using your eyes and ears in the classroom


Checklists – criteria referenced tests


Screening


Understanding professional reports

6
Management Issues


The Literacy Strategy


Classroom – differentiation


Management


Whole school policy

7
How Dyslexia fits into the SEN framework


The Revised Code of Practice


Knowledge of thresholds for intervention and of the referral process

Target setting


IEPs


Record Keeping


Self-Esteem and Motivation

8
ICT and Resources for Specific Learning Difficulties


How ICT can support learners with Specific Learning Difficulties


Spellcheckers


Voice Activated Software


Word processing – predictive software


Special arrangements for examinations

9
Study Skills


Study skills and thinking skills for secondary pupils


Organisation


Preparation for examinations


Metacognition


Higher Reading and Writing Skills

10
Conclusion


Maths/Dyscalculia


Language and Maths


Dyslexia across the curriculum: History, Geography etc


Course summary and plenary
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